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Abstract 

The aim of this study is to analyse the impacts of citizenship education (CE) in enhancing 

positive behaviours among students. The study particularly explored the perceptions of 

students on this in a private school in Dubai. Theory of global citizenship and social 

theory of global citizenship were influential in this study to form necessary theoretical 

understanding. A questionnaire with quantitative and qualitative questions were 

distributed among high school students to measure the impact of citizenship education 

in nurturing students’ positive behaviours. The findings of the research indicate that CE 

helps learners improve their interpersonal capabilities and their positive behaviours. The 

study contents that citizenship education enhances positive learning experience among 

students. As this is a single case study focusing on one institution it is difficult to 

generalize the findings. The study claims that CE is an important element that can 

enhance learners’ achievement. It is concluded that CE increases learning, making 

important decisions, and improving personal learning. 
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Introduction 

The study focuses on unearthing the impacts of citizenship education (CE) in nurturing 

students' positive behaviours with a specific reference to a girls-only private school in 
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Dubai. The goal is to establish how CE impacts students and has positively affected their 

personality throughout the investigation and thus draw inferences concerning the 

essence of that education. Additionally, the main purpose is to support that CE positively 

affects the students’ personality and that it is a viable option that the Ministry of 

Education and all schools should consider enhancing the students’ character and attitude. 

According to Altikulac and Yontar (2019), CE provides students with the knowledge to 

become good patriotic citizens and nationals of their country. The essence is thus to 

enhance a sense of personal responsibility and civic duty that promotes their ability to 

abide by the law and consider the duties they owe to society. Panagalia et al. (2020) also 

argue that CE promotes a sense of responsibility. Therefore, with such an achievement, it 

could be possible to address various social problems such as delinquency, poor 

attendance rates, and poor academic performance. The school thus provides a good 

platform for teaching such knowledge in students' minds to positively influence their 

attitudes and behaviour in their preparation to enter their careers and become responsible 

adult citizens. The chapter includes aspects like the background, problem statement, 

purpose and objectives, research question, rationale, and the overview of the chapters. 

 

Despite the fact that UAE is increasingly preparing its students for civic involvement 

through CE, the initiative faces some challenges. According to Wren (2021, p. 81), “few 

studies have been conducted on the impact of global CE on students’ social responsibility 

development in the Gulf region”. Therefore, there is a big knowledge gap relating to the 

knowledge of how CE impacts the students. Besides, Wren (2021) adds that CE borrows 

a lot from western values. Consequently, establishing the way people perceive CE in the 

UAE as an Islamic nation is important. Surprisingly, Tryggvason (2017) indicates that the 

practices and learning methods embraced in CE are inadequate to promote the student 

engagement and skills needed in modern citizenship. Consequently, such deficiencies 

might not allow CE to deliver the intended value to the students, while the learners might 



Journal of Studies in Social Sciences 

| 3 

also not have a good perception of the education. Also, in the presence of the 

“multicultural and multinational belonging”, CE experiences challenges that might lower 

its effectiveness (Banks, 2017, pp. 142). This issue can, therefore, adversely affect not only 

the impacts of CE on students but also their perceptions about the initiative. Furthermore, 

modern literature indicates that in an increasingly democratising world, “major global 

challenges remain” and that “citizenship education should not be offered up as a panacea 

to this ‘crisis’” (Weinberg & Flinders, 2018, p. 573). With this insight, it is evident that CE 

is not a perfect solution for developing appropriate behaviours and attitudes, thus 

justifying a careful consideration of the topic. In these views, this research concentrates 

on a Dubai-based American girls-only private school to establish how the students 

perceive CE. The school comprises approximately 500 students, most of which are 

Emirati nationals while the minority come from abroad. ThIS choice of the school is to 

have a diverse population of research subjects. Therefore, this research validates the 

problem statement that in Emirati American girls-only private schools, CE leads to 

discrepancies in students’ behaviour, thus altering their preparedness for civic 

engagement in the future. 

 

The UAE citizens can only become responsible and fully aware of their rights, duties, and 

moral requirements. It is worth noting that how students behave and their attitudes at 

school largely determine their future ability to live as responsible citizens. According to 

Bozkurt, Eryilmaz and Boyraz (2021, p. 670), CE "aims to raise citizens with the desired 

characteristics". It is worth noting that people with a strong sense of civic awareness can 

largely contribute to shaping society orderly whenever there is a problem. Based on these 

views, this research aims to explore CE’s effect on students. Specifically, the study focuses 

on determining how CE contributes to nurturing positive behaviours amongst students 

in a Dubai private school by revealing how they perceive the programme. Nevertheless, 

for the research to achieve its purpose, the major objectives are: 
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- To explore and understand the impact of CE in nurturing students’ positive 

behaviour by reviewing the existing literature on past studies 

- To investigate the effect of CE on students’ behaviours using an experimental 

design with pre-test and post-test measures 

- To account for the impact of CE in nurturing students’ positive behaviours using 

qualitative and quantitative approaches, including surveys, interviews, and 

questionnaires 

 

Through the stated purpose and objectives, the research will justify the need for effective 

learning mechanisms for CE in UAE schools to promote students' right attitudes and 

behaviours. There is inadequate data regarding the role of CE in the UAE, meaning there 

is a research gap. According to Wren (2021), most tertiary institutions embrace social 

responsibility in a bid to prepare students for service, moral leadership, character 

development, and citizenship. Nevertheless, there is no clear link between the concept 

and the academic study. Instead, it appears as a by-product of the education curriculum. 

Therefore, the current study is essential as it focuses on exploring the effects of CE not as 

a by-product of the curriculum but as its essential component. Besides, moral education 

as a school curriculum subject is still new in the UAE as it is barely five years old (Al-

Qatawneh et al., 2019). Hence, given that CE is a new phenomenon in UAE schools, there 

is a need to assess its importance. It justifies the rationale for the current study. 

Furthermore, citizenship has gained significant recognition at a global level. According 

to Al’ Abri et al. (2022), education does not only serve the purpose of making people 

literate but also enhances fairness, inclusivity, safety, and moderation in society. 

Therefore, it is a source of virtues that can improve people’s lives. The significance of the 

current study is justified by its efforts to determine how CE in UAE schools will prepare 

students to become global citizens. Consequently, the research results will demonstrate 

the contribution of CE. 
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Literature Review 

The literature review chapter presents a discussion of the concepts that will inform the 

planned study and its potential findings. Some of these concepts are CE and the 

educational philosophy of essentialism. The concepts of responsibility and rights in CE 

are also discussed. In addition to concepts, this section also presents the theoretical 

models that align with the planned investigation. The theoretical framework comprises 

the education and social theories of CE, the project-based and problem-based learning 

models, and the framework of curricular transportation. Apart from conceptual analysis 

and the theoretical framework, a review of the past literature relevant to the topic is 

presented. The review of the literature section focuses on the key areas, which include 

the history of CE, the connection between CE and Islamic values, views about moral 

education as a component of CE in the UAE, and the qualities that CE instils in learners 

based on the teachers’ perceptions. A summary of the information gaps identified in the 

reviewed literature is also provided. 

 

Citizenship Education equips learners with indispensable abilities for their social, 

professional, and personal lives. In particular, CE focuses on providing students with 

abilities and understanding of compassion, identity, ecological development, wealth and 

poverty, responsibilities and rights, reverence for each other, and social and moral 

virtues. According to Ünal and Kaygın (2019), CE entails educating students during and 

after childhood to enable them to become enlightened and clear-thinking persons with 

the ability to take decisions impacting society. According to Leach (2017), every person 

belongs to society, which is why lessons about moral and law qualities, and social and 

human issues should start during early childhood. When CE is introduced in the course 

of early childhood, learners grow into adults with crucial skills and knowledge that 

enable them to acknowledge and appreciate their responsibilities and rights and facilitate 

the furtherance of their nation and society (Cohen et al., 2015). CE is also defined as the 
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facets of education at the graduate school level that shape apprentices to grow into 

dynamic residents by ascertaining that they possess the obligatory attitudes, skills, and 

knowledge to support the well-being and development of their society (Yemini et al., 

2019). Accordingly, CE definition centres on the significance of skills and knowledge for 

modelling an advanced society where people can lead happy lives. In addition, CE is 

defined as the combination of actions, means, and knowledge modelled to make learners 

to take active part in exercising their autonomous liberties and accepting their 

responsibilities and rights (Hyslop-Margison & Thayer, 2019). CE is immeasurably 

expedient in making individuals or learners democratic citizens with sufficient 

awareness of their moral obligations and rights. Various definitions of CE will help gauge 

how the targeted students understand citizenship and what it entails. 

 

The best way to comprehend the essence of CE and how it informs improved social 

responsibility in learners is to explore the essentialism philosophy of education. 

According to Sahan and Terzi (2015), the philosophy of essentialism implies that there 

exists a joint fundamental of awareness that must be conveyed to learners in a meticulous 

and orderly means. Further, Magulod Jr, (2017) stresses that essentialism philosophy 

adheres to the conservative view which stipulates that schools should give students 

lessons about moral and intellectual standards. According to the ideology of essentialism, 

the center of an education curriculum should be academic rigor, as well as indispensable 

skills and knowledge (Kooli, 2019). One of the ideas associated with the educational 

philosophy of essentialism is that change is inevitable and therefore the objectives of the 

educational curriculum should not be rigid. 

 

Mooney-Simmie & Edloing (2019) infers that the essentialism philosophy of education 

supposes that the most optimal way of ensuring that learners are properly modeled into 

treasured members of society is by ensuring that the schooling process is practical. 
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According to Terzi and Uyangör (2017), the viewpoint of essentialism demands that one 

of the things that the education curriculum should focus on is facts by presenting the 

objective reality of everyday happenings in the universe. Another focus area of the 

education curriculum as per the ideology of essentialism is basic training by equipping 

learners with computing, writing, reading, and speaking competencies (Terzi & Uyangör, 

2017). However, the essentialism philosophy warns against schools being used as 

instruments of influencing or creating policies. Instead, Krahenbuhl (2016) proclaims that 

according to the essentialism perception learners should receive lessons about discipline, 

respecting authorities, and working hard. Likewise, Kooli (2019) stipulates that the 

primary responsibility of educators is to aid learners in keeping in check their non-

productive drives. Examples of non-productive drives in learners are mindlessness and 

aggression. 

 

As such, the educational ideology of essentialism will be instrumental in reviewing the 

goals of CE as highlighted in the present and past literature and determining whether CE 

is achieving its intended purpose in the UAE. In addition, the essentialism will be useful 

in investigating the specific values and qualities that CE instills in Emirati students. In 

particular, the philosophy of essentialism will be used to explore the practicality of the 

content of CE given to learners in the UAE to determine whether it is practical enough to 

activate improved social responsibility in learners.One of the trends emerging from the 

explored literature is that CE in the UAE and other countries has focused on improving 

the moral standards of citizens. In particular, CE centres on instilling certain values in 

learners to enable them to become socially responsible citizens. Another trend that results 

from the reviewed literature is that CE is significantly influenced by the religion of a 

country or community. Subsequently, the values that CE seeks to impart to citizens are 

embedded in religious teachings and beliefs. The explored literature has revealed a 

pattern of multiple changes in the education curriculum to accommodate CE goals. 
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Another pattern evident in the explored literature is that CE is implemented as civic 

education. 

 

Citizenship is a role that requires learning about skills, attitudes, rights, and its duties. 

However, different countries have varying definitions of citizenship and therefore the 

conduct expected in their people also differs. Subsequently, it is inevitable that civic 

education programs have significant variations. In view of that, the history of CE is an 

exceptionally compound and full story. The history of CE can be traced to Rome and 

Greece (Missira, 2019). According to Veugelers (2020), the first state to implement CE was 

Sparta, which designed a coherent program for training cadet populaces in the early ages. 

Cadet training was essential in the State of Sparta as all its people were elite guardians of 

the polis. CE would later be introduced in Ancient Greece in 508 BCE to help in 

reengineering the Athenian population. In recent decades, CE has been widely embraced 

and implemented across the globe. In the US, CE was introduced into the education 

curriculum in the 1830s, a period when the Common Schools Movement was being led 

by Horace Mann. For instance, CE became a constituent of England education curriculum 

in the year 2002 (Veugelers, 2020). In England, CE was adopted amidst worries about 

falling democratic participation and social decline. 

 

The history of CE in the larger Gulf region will be based on the historical timeline of CE 

in KSA (Kingdom of Saudi Arabia). According to Alharbi (2017), CE has undergone 

numerous phases since its introduction in KSA. The first phase of CE lasted from 1929 to 

1936, when it was introduced under a different title, namely Ethics and Citizenship 

Education. Under this title, CE embodied public authorities, rights of individuals, 

constitution, government types, the duty of the government, patriotism, homeland, 

nation, and family (Alharbi, 2015). In the preliminary phase of CE, the course was taught 

in grades three and four only. The second phase of CE lasted between 1936 and 1984. 



Journal of Studies in Social Sciences 

| 9 

During that time, information about CE was excluded from the education system. CE was 

later reintroduced into the education system under the name Developer Education 

between 1984 and 1990 (Alharbi, 2017). Developer education shared the same features 

with the higher education system as it allowed learners to select subjects of their liking 

and create personal timetables (Mitchell & Alfuraih, 2018). However, the developer 

education system was annulled in 1990. The current phase of CE began in 1997, when CE 

was reintroduced into the national education curriculum as a subject. In 2010, CE was 

incorporated into the curriculum of social studies and citizenship education, which 

comprises history and geography, at the intermediate and primary levels (Alharbi, 2017). 

As such, the CE in the Gulf region was implemented between the years 1929 and 2010. 

 

Several gaps in knowledge arose from the explored literature. Firstly, there is gap in the 

literature is the lack of information on how CE in the UAE instils Islamic values in 

students. Moreover, there is insufficient research on the effectiveness of CE in imparting 

Islamic values to learners. Another gap in research relates to students’ views about moral 

education, which is the focus of CE. Past research has not investigated how Emirati 

students perceive moral education and its impact on their overall level of social 

responsibility. Furthermore, the reviewed literature has shown that there is a lack of 

information about the key qualities that learners gain from CE. Following the resulting 

trends, patterns, and gaps in the literature, data collection will centre on variables that 

have been examined in the reviewed literature. In particular, data will be collected to 

establish the link between the values instilled by CE and their influence on social 

responsibility conduct in the targeted population. Data collection will also focus on 

determining the association between Islamic values and the qualities expected in learners 

after being subjected to CE. In addition to that, the identified gaps in literature will guide 

the data collection process to ensure that the collected data can is fitting to close the 

knowledge gaps. 
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The contextual details on Dubai and UAE may provide relevant background to the study 

as the study was done in a private school in Dubai, the UAE. There are few closely related 

studies in the UAE, while some of the related ones are worth mentioning. David (2017a) 

informs that educational sector has been expanding in the UAE steadily also addressing 

excellence relatively (David, 2017b), making Dubai as an educational hub for learning 

mobility (David, et.al, 2017). The country strives to innovate curriculum (David & Hill, 

2020) and instruction (David & Hill, 2021). Eltanahy & David (2018) highlight that 

curriculum is a key factor to influence teaching strategies. Al Husseini & David (2017) 

indicate that school leaders demonstrate instructional leadership abilities to support 

teacher’s professional growth.  Daraghmeh & David (2017) point out that technology 

integration is supportive for effective curriculum and instruction. David & Abukari 

(2019) observe that leaders must ensure the contextualize curriculum and instruction. 

Albasha & David (2019) indicate involving teachers in curriculum design is essential for 

effective instruction. Mansour & David (2021) highlight that teacher’s organizational 

commitment a key for effective teaching and learning. Abbasi & David (2021) insist that 

professional development of teachers help to optimize curriculum and instruction. 

Haque & David (2022) recommend effective curriculum implementation to achieve 

instructional outcome. Yahya & David (2022) suggest that leaders support is crucial for 

teachers in all teaching modalities. These and other emerging local studies inform the 

potential local knowledge on curriculum and instruction that will help exploring the 

possibilities to effectively include citizenship education in both curriculum and 

instructions.  

 

Methodology 

This is a mixed method research on the influence of CE in nurturing student’s positive 

behaviours. The application of constructivist and interpretivist paradigms in 

combination with the mixed approach for this study are discussed in-depth in this 
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chapter. This research is interpretive in its nature, applying the approaches of 

ethnography and case study as it attempts to explore different perception in nurturing 

student’s positive behaviour through the introduction of CE. This combination of case 

study and ethnographic research nature is crucial for the study, as a case study allows 

making “an in-depth investigation of a specific real-life situation [in order to explore and 

unearth complex issues] from multiple perspectives” (for the purpose of this study, case 

study is important for the analysis of changes before and after the workshop as a single 

event crucial for the analysis (Cohen, Manion, and Morrison, 2018, p. 375). On the other 

hand, ethnography stands for the detailed and systemic study of people and cultures 

through the “portrayal and explanation of social groups and situations in real-life 

contexts” (Cohen, Manion, and Morrison, 2018, p. 292). As this study is conducted within 

the UAE context, it is crucial to understand how introduction of CE can impact student 

behaviour to see the importance of its introduction into the school curriculum nation-

wide. Moreover, it can help in analysing the practices and learning methods embraced in 

CE to reveal their adequacy or absence of such in terms of student engagement and skills 

promotion. The selected research approach and methods are suitable for both case study 

and ethnography, as interviews are appropriate for the last one and questionnaires, 

survey, and interviews are utilized within the former. 

 

The research approach is a strategy and the process, which entails the steps of 

comprehensive assumptions to comprehensive methods of data gathering, study, and 

interpreting. Hence, it is grounded on the nature of the research issue, which is being 

addressed throughout the research. The research approach is fundamentally divided into 

two groups, encompassing the method of data gathering and the method of data 

examination. The current study is based on the data analysis approach, which can be of 

two types, i.e. inductive and deductive. Qualitative data entails inductive approach to 

analysis, while quantitative data applies the deductive one. The current study is based 
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on a mixed type of research approach. Johnson and Onwuegbuzie state that this approach 

is utilized for depth of understanding and “corroboration particularly useful for complex 

issues” (2004, p. 15). It allowed extending and strengthening study’s conclusions, thus, 

contributing to the published literature. In other words, whereas quantitative data brings 

breadth to the study, qualitative data provides depth to it, as quantitative approach 

allows generalising the findings to a wider population, while qualitative approach equips 

a profounder comprehension of the issue under study (Dawadi, Shrestha, and Giri, 2021). 

In fact, there are five major advantages associated with the application of mixed research 

approach, all of which are important for the current study. The first advantage is synergy, 

as quantitative method allows attaining objectivity, while qualitative one equips 

explanation of the problem. Thus, the design can “integrate and synergize multiple data 

sources … [assisting] to study complex problems” (Dawadi, Shrestha, and Giri, 2021, p. 

27). Better understanding is achieved through triangulation of results, which allows 

enhancing the validity of the study. Secondly, this method equips complementarity, as 

the results of one method can be elaborated, clarified, and validated with the other 

(Dawadi, Shrestha, and Giri, 2021). This creates a solid foundation for interpretation and 

conclusions. Thirdly, the combination of methods allows development, as the results of 

one method can be used for the development of the other (Dawadi, Shrestha, and Giri, 

2021). This, for instance, allows providing better and more detailed explanation of 

quantitative data through the qualitative one. Fourthly, the approach allows “expansion, 

extending the breadth and range of inquiry” (Dawadi, Shrestha, and Giri, 2021, p. 27). 

Finally, mixed methods are participatory, as they provide participant with the voice 

important for implementing of necessary changes. 

 

Results and Analysis  

The UAE is selected as a context for the current study. The literature review revealed that 

UAE is actively engaged in preparing their students for civic involvement with the help 
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of CE. Nevertheless, the initiative is encountering some challenges, as firstly, the initiative 

is under-researched, which results in the existence of a huge knowledge gap in terms of 

understanding the ways in which CE influences students and their behaviour. For the 

purpose of this study, students of grades 11 and 12 are considered and are girls studying 

the same school. Hence, the context is highly limited. The quantitative data shows 

statistical significance in relation to dependent variables from pre-training to post-

training. Qualitative data highlight themes expressed by participants in relation to their 

perceptions of the role of CE in determining their civic behaviour. Qualitative data 

considers perceptions of potential CE implementation programs and initiatives. In 

addition to presenting and analysing data, the chapter gives triangulation of the 

qualitative and quantitative data to provide a more balanced and detailed picture of the 

situation.  

 

Consistent with the existing literature (Sbai, 2019; Wren, 2018; Sarbaini, 2019; Bamber, 

Lewin and White, 2018; Cantón & Garcia, 2018; Pangalila, Tuerah and Umar, 2020; 

Hamdan, 2019), the findings of this research reveal a relationship between CE and 

developing indicators of social responsibility in girls-only private high school in Dubai. 

Comprehensively, the results show prominent differences between pre-training and 

post-training answers considering social responsibility, positive culture and relationships 

in the community, and collaboration variables. These variables were mentioned more 

frequently after training. Being assigned tasks to lead house events, conduct meetings, 

and participate in student voice committees, students learned to contribute as leaders, be 

considerate and self-aware, and work with others towards achieving set goals. This 

finding agrees with Sbai (2019) who determined that Moral Education was vital in 

developing children’s values and beliefs (Sbai, 2019). Participants enjoyed CE initiatives, 

more so the house events and assemblies. The responsibility to plan and execute house 

events provided students with a sense of belonging to a larger community and made 
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them willing to win. In such a manner, they increased students’ commitment to assigned 

tasks. Students also learned effective communication and gained confidence through 

these opportunities that made them better members of society. These findings support 

the idea that CE plays a role in building a society based on principles of integrity and 

respect with leaders participating in the life of their respective communities. 

 

In this study, the quantitative data showed a correlation between CE and the 

development of students’ behaviour. In particular, the retrieved attendance data 

demonstrated that CE workshops improved students’ behaviour, specifically attendance 

from 89% to 92% and 92% to 95% for August and September of 2021 and 2022, 

respectively. In addition, the partial eta squared showed an association between CE 

training and students’ perception of the CE’s role in developing their civic behaviour. 

After training, students mentioned “more socially responsible,” “positive relationships 

and culture in community,” and “problem-solving, and collaboration” more frequently. 

This increase suggests that after training, students associated CE with the development 

of their civic behaviour more than before the intervention. This interpretation of 

quantitative data agrees with the findings of qualitative data. The study found that after 

the training, students had a better understanding of the contribution of CE to the 

development of their socially responsible conduct. In addition, students associated CE 

with numerous benefits, including leadership and courage, as well as communication 

and decision-making skills. Both quantitative and qualitative data in this study suggest 

that in girls-only private high schools in Dubai, students considered CE instrumental in 

developing their civic behaviour. Finally, the data suggest a positive correlation between 

CE and the development of civic behaviour in this population. Since the sample for this 

study was very particular, the generalizability of this data is limited to samples meeting 

similar characteristics. 
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Quantitative results show a positive correlation between CE and students’ behaviour and 

the perceived contribution of CE to the mentioned behaviour. In such a manner, students 

mentioned civic behaviour more after training than before it. The attendance improved 

after the training. These findings suggest that CE is considered to have a positive role in 

shaping students’ civic behaviour. All eight participants completed the questionnaire 

before training and after the training. Analysis of the participants’ response data (see 

Table 7) and interview data (see Table 8) was provided, and the results were compared 

between the two. According to the analysed qualitative data, an increase in almost all 

dependent variables after the training as compared to those before the training was 

determined. The variables with the most notable differences were collaboration, problem-

solving, courage, and communication skills. The interpretation and synthesis of these 

results are based on student questionnaires (see Appendix VI and VII), Head of High 

School questionnaires (see Appendix VIII), and attendance data. It is aimed at 

determining different perceptions that students have regarding the role of CE in 

equipping them with positive civic behaviour. 

 

Consistent with the existing literature (Sbai, 2019; Wren, 2018; Sarbaini, 2019; Bamber, 

Lewin and White, 2018; Cantón & Garcia, 2018; Pangalila, Tuerah and Umar, 2020; 

Hamdan, 2019), the findings of this research reveal a relationship between CE and 

developing indicators of social responsibility in girls-only private high school in Dubai. 

Comprehensively, the results show prominent differences between pre-training and 

post-training answers considering social responsibility, positive culture and relationships 

in the community, and collaboration variables. These variables were mentioned more 

frequently after training. Being assigned tasks to lead house events, conduct meetings, 

and participate in student voice committees, students learned to contribute as leaders, be 

considerate and self-aware, and work with others towards achieving set goals. This 

finding agrees with Sbai (2019) who determined that Moral Education was vital in 
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developing children’s values and beliefs (Sbai, 2019). Participants enjoyed CE initiatives, 

more so the house events and assemblies. The responsibility to plan and execute house 

events provided students with a sense of belonging to a larger community and made 

them willing to win. In such a manner, they increased students’ commitment to assigned 

tasks. Students also learned effective communication and gained confidence through 

these opportunities that made them better members of society. These findings support 

the idea that CE plays a role in building a society based on principles of integrity and 

respect with leaders participating in the life of their respective communities. 

 

Conclusion 

The key findings are detailed in a discussion that highlights the exploits in the study with 

reference to the research questions that the researcher strived to answer. It also forms the 

basis to either accept or reject the hypothesis that was developed in the beginning. 

Therefore, the discussion also suggests what expectations were met and whether there is 

a need for further studies or not. After the review of the findings, the recommendations 

from the outcomes as an indication of the value or the context, in which the results can 

find application, are provided. Recommendations determine whether the pre-

determined intentions have led to generalizations and conclusions, which can then be 

implemented in practice, or not. The implications of the study are also included in this 

section to provide meaning to the context, in which the ideas researched are the most 

relevant. Limitations are included with the idea to demonstrate that despite the efforts of 

the researcher to gather the evidence required to answer the research questions, some 

problems experienced in the process could have undermined the precision of the results. 

Therefore, one should be careful when making deductions from the findings. Based on 

this information, the scope for further studies will be established. 
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According to the results of the pre- and post-training questions, it was determined that 

citizenship education played a significant role in nurturing the attitude of learners and 

forging the development of civic behaviour. The attitude scores provided statistically 

significant results. It is an indication of the influence of CE on nurturing the attitude 

following the best practices and the skills taught during the sessions. CE has been shown 

to have a positive influence on the attendance of students. Here, the average improved 

from 92% to 95%. Even though the margin is small, the intervention had been 

implemented for a short period only. As a result, it might be assumed that progressive 

development and implementation would lead to considerable advancement. In such a 

manner, the basis of success would be considered the definitive element of progress. CE 

has had a positive influence on shaping the civic behaviour of students in light of the 

commitment that they were able to show. The beneficial information shared during the 

process is imperative in nurturing communication skills since a beneficial environment 

is created in this case where students can interact and share knowledge with one another. 

Progressive development is nurtured following the consistency, with which the skills are 

imparted. There is an open sharing in collaborative sessions during the course of CE 

training. All learners are engaged to acquire the skills and concepts of a good citizen. The 

sense of responsibility is nurtured in the course of engagement whereby the happenings 

in the immediate surrounding can be evaluated for the value that they create. It is a part 

of problem-solving skills that help students to cope and manage the issues that might 

arise. Social responsibility also develops alongside courage since students are exposed to 

the key elements that form a part of learning and also acquire skills on beneficial aspects 

of national importance. 

 

There would be the need to explore other methods of data collection that improve the 

score of data that can be gathered. If one decides to adopt questionnaires, it would be 

imperative to introduce open-ended questions, so that the details desired are amassed 
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related to the positive results that would be deduced from the same. The scope of further 

studies can also be increased by staging the study in different school setups to justify the 

creditability of the findings. Once the sample size is expanded in this pretext, the 

possibility to improvement of accuracy would be ensured. The generalizability of the 

findings to larger populations may only be considered sustainable in the case of 

consideration of a wider scope of study focus to allow for more informed decision-

making pertaining to the intentions and the research questions that have been created. 

Citizenship education has a positive implication on nurturing the behaviour of the 

learners. The study findings have revealed that CE can nurture and positively impact 

student behaviour. When CE is implemented within the learning context, it possible to 

have various benefits, including improving communication skills, as students have the 

opportunity to interact well with others. CE ensures that the learners gain the skills 

necessary to be patriotic and good global citizens. With the implementation of CE, the 

positive impacts will include the students developing a sense of citizenship, and at the 

same time, nurturing positive behaviour in the school environment. CE ensures that the 

students are only adapting positive behaviours within the school, and following that, 

most of them will have the goals of higher achievement. 
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